
 

 
Co-op Academy North Manchester 

Pupil Premium 2020-21 (3 year) Plan 

 

SUMMARY INFORMATION 

 2018-19 2019-20 2020-21 

Total number of pupils on roll 1021 1027 1037 

% of pupils in receipt of PP 55.4% 54.9% 55.5% 

Amount of money received per pupil £935 £935 £935 

Total amount of PP monies received £528,742.50 £522,071.25 £537,625.00(TBC) 

 

The Pupil Premium is additional funding that is given to raise the attainment of disadvantaged pupils and to close the gap between them and their peers.  

Co-op Academy North Manchester Pupil Premium Objectives for 2019-22 are as follows: 



 

 

1. To raise the attainment and achievement of pupils in receipt of pupil premium across all year groups so that gaps close to national average ‘other’ 
across P8, A8 and the basics measure. 

2. To ensure that pupils who require additional social and emotional and behavioural support receive the necessary interventions within a timely manner. 
Attitudes to learning data will indicate that key measures are reducing across the academy and that all gaps are closing.  

3. To raise the attendance of pupils in receipt of pupil premium across all year groups in order to decrease the proportion of pupils who are PA in this 
category and ensure that attendance for these pupils is as close to 97% as possible.  

4. To increase pupils’ aspirations and enabling them to participate in a wide range of extra-curricular activities. These increased aspirations will ensure 
that all PPY pupils secure a positive Post-16 destination. 
 

 

 

Background 

The pupil premium is additional funding that should be used to tackle disadvantage. It is up to schools to decide how the pupil premium should be spent as 
they are best placed to assess the additional provision that is necessary for pupils in their school, as they are aware of their backgrounds, needs and 
experiences.  

A child is eligible for Pupil Premium funding if they qualify for FSM or if they have been in continuous care for more than six months, or if they have met either 
of these criteria at any point in the last six years. They are also eligible if they are adopted or if they have parent(s) in the armed forces.  

Barriers 

The objectives above are focused around the main barriers and gaps that are seen with our pupil premium pupils. The main barriers lie within the areas of 
raising attainment and achievement, SEMH support, levels of cultural capital, raising aspirations post-16 and raising attitudes to learning and attendance. It 
must be noted that these barriers do not exist universally for all pupil premium pupils within the academy, but are barriers faced by a higher proportion of our 
pupil premium pupils, (following data analysis), or are strategies that we know can support pupil premium pupils in other areas. All strategies that are used are 
underpinned by our vision statement that we are preparing our pupils to go on to lead happy and successful lives. In addition, due to the Covid 19 situation, 
wifi access, devices, food poverty and the need to adher to social distancing guidelines all resent our pupils with additional barriers to learning.  

Responsibility for Pupil Premium 
Leadership Team Members 



 

 

All members of the Leadership team have a key responsibility for raising the attainment, achievement and aspirations of all pupils and pupil premium pupils. 
Key members have responsibility to ensure that these pupils make rapid and sustained progress in the majority of subjects over time. Given their starting 
points and where the performance of groups of pupils falls below that of all pupils nationally, there is an expectation that they are monitoring that the gap is 
closing rapidly by ensuring that effective strategies are implemented and that pupil progress is being closely monitored. To raise the aspirations of pupils, 
inspiring them to achieve excellence will enable them to become exceptionally well prepared for the next stages in their education. In addition to this, other key 
members of the team have direct responsibility for the behaviour, attitudes to learning, safety, SEND, attendance and personal wellbeing of these pupils. They 
must ensure that the attendance for this group is at least in line with the attendance of all pupils, that their SEND needs are being met and that they are not 
receiving significantly more sanctions than other pupils. Within these areas we work towards national expectations in the first instance only.  

Heads of Departments and Seconds in Departments 

Heads of Department complete progress monitoring and QA of teaching and learning so that effective tracking of pupil progress and appropriate intervention 
can be put in place to close the attainment gaps of key cohorts. It is expected that they will track the progress of pupils who are entitled to pupil premium to 
ensure that timely and appropriate strategies are in place to raise attainment. It is also expected that the distribution of these cohorts in different groupings 
across the academy will also be focused upon to ensure that these pupils are not being artificially selected. They will work closely with the SENDCO to alert 
them of any additional concerns that staff may have regarding pupils’ progress which may be as a result of an additional need. 

Heads of Year and Associate Heads of Year 

Year teams will track and monitor their pupils and in particular their behavior, attendance and other measures of wellbeing and safety for their pupils in order 
that they can close any gaps that exist by putting in appropriate strategies. This also includes close liaison with other key staff, for example working with the 
SENCO to support the identification of SEMH needs in order that a personalized plan can be put in place. 

Teachers  

All teachers are expected to use data that is made available to them including Know your class sheets and Know Your Form Sheets, and through regular 
quality assurance procedures, formative assessments, marking and feedback, ensure that lesson planning is completed and effective in order to meet the 
needs of all learners. They are expected to have identified pupils who belong to key groups so that initiatives can be appropriately targeted and to liaise 
regularly with the SEND team, ensuring that planning for pupils who require additional support is well prepared and that additional adults are used well within 
the classroom. They are also expected to ensure that feedback is consistently used to improve pupil outcomes and to accelerate progress.  

Identifying any Gaps: 
Pupil progress data is entered into SIMS according to the assessment calendar. Pupils are monitored through this so that intervention that may be necessary 
can be identified and actioned in order to close any attainment gaps. Line management  meetings also highlight pupils who are underachieving and 



 

 

intervention strategies are discussed at these meetings. All appraisal targets are focused clearly on progress data. Additional adults are also responsible for 
supporting and monitoring pupils within each class and alerting the teacher to any concerns which they may have. Each Teaching Assistant works with a key 
cohort of pupils so that they can monitor their progress across all subjects, as well as their social and emotional wellbeing.  

In addition to this, attendance and behavior data is being tracked in order to identify pupils who are causing concern so that appropriate interventions can be 
actioned and those who are succeeding can be celebrated. Attendance reports are produced and are discussed at weekly attendance meetings. Key pupil 
discussions and weekly safeguarding meetings are also in place to discuss any specific needs or necessary actions. HOY receive data on behavior weekly in 
order that they can track and monitor pupils and ensure that the necessary escalation and support procedures are in place. This is also followed up through 
line management meetings. The academy has strong relationships with outside agencies which they work with to provide additional support for pupils. In 
addition to this, the academy also has a strong additional in-house offer too. 

The Assistant Principal for Pupil Progress and Outcomes has overall responsibility for monitoring the progress of pupil premium pupils. A pupil premium 
governor is also in place to ensure that monies are being spent in a way which results in impact for our pupil premium pupils.  

Interventions and Provisions included in the Plan 

Appendix one outlines the research which has been used to inform the spending plan. It also includes some information on how this research has been 
tailored and adjusted for our own setting based on previous impact achieved. Below is a summary of some of the interventions that we use, however, the 
detail of the research behind why and how we use these can also be seen in the appendix table. 

Pupil trackers are created for each pupil in KS4 and these outline clearly to the pupil what their specific intervention needs might be. It is critical that the 
academy offers quality first teaching and learning as the EEF research indicates that this will have the biggest impact on those pupils in receipt of the PP 
funding. Other targeted in-class interventions may also be used such as smaller group teaching and pre-teaching which can all be used to accelerate 
progress. Yr 11 pupils receive bespoke intervention timetables detailing additional support sessions they must attend to improve their grades, regardless of 
whether they are below national expectations or not. Additional classes are also made available so that pupils can develop skills in subjects which are not 
directly taught within the curriculum eg statistics. 

At KS3, pupils who are underachieving are also invited to additional support sessions and are provided with targeted work packs. These sessions usually run 
after school and the core subjects are targeted in the first instance. Additional support is also offered to those PP pupils who are also our “more able” learners 
*. Parents/carers of pupils whose progress may require intervention are also invited into the Academy to speak to HOY/AHOY /HOD or a member of the 
Leadership Team, so that support can be further targeted and individualised. Further conversations take place between parents/ carers and subject staff at 
Parents’ evenings where specific PPY pupils are targeted to receive advice and guidance on additional study resources. Homework is a strong focus and 
resources have been made available to parents/carers in order to support their child at home, as well as specific sessions to introduce parents/carers to our 
homework procedures and a daily homework club where resources are available for pupils to complete their homework with. In addition to the above, due to 



 

 

the academy having an Into University provision on site, pupils can also access this resource for free after school and we also benefit from additional 
sessions.  

Academic mentors work with key cohorts of pupils to raise attainment and the HLTAs also target pupils for specific literacy and numeracy interventions. There 
is now a discrete EAL department with a Head of Subject and an EAL TA who are also utilised to offer specific interventions to pupils who have English as an 
additional language. KS2-3 transition sessions are also supported and specific pupils also benefit from additional transition activities in order to ensure that the 
transition process is as smooth as possible. The academy also runs sessions during holiday periods throughout the year which also support our transition 
process, as well as providing additional academic support to our pupils in KS4. 

Extra-curricular opportunities are offered to pupils, including trips and visits, in order to broaden horizons, develop cultural capital and to enable pupils to 
succeed in other areas outside the classroom. There is an increased cultural offer for our pupils, for example, all KS4 Geographers attend two field trip study 
days to enhance their learning and pupils who are studying Dance, Music or Drama will have the opportunity to see live performances. The Academy is 
working with the Manchester United Foundation and other providers in order to provide pupils with access to high level sports coaching which pupils may not 
otherwise be able to access. The MUFC Foundation also offer other targeted interventions such as ‘Reading stars’ and leadership courses to develop our 
pupils’ skills further* - interventions which we know have impact. 

Careers advice and guidance is given to all pupils at the academy and work experience is also offered to KS4 pupils, however, additional opportunities are 
also afforded to our PP pupils, as necessary. This may include target groups having the opportunity to visit post-16 education establishments or work places, 
including CAT head office, as well as opportunities within the academy to access CEIAG and support. The extent of our CEIAG offer can be seen on our 
website.   

Additional Behavioural and SEMH support is also offered to pupils through a range of sources. The pastoral team are also responsible for liaising with 
departments to ensure that our pupils are supported academically regarding catching up work missed prior to re-integration into lessons. The Academy 
employs an educational psychologist two days a week and a SALT for one day a week in addition to an existing art therapist and additional counselling 
services. Mindfulness is being offered to pupils in particular year groups in order to further develop emotional health. Additional training has been undertaken 
by staff and this area has also been strengthened during this academic year, such as the mental health first aid training – there are two trained staff within the 
academy. The Academy also provides further support from the CP/LAC Coordinator and attendance officers also run additional support programmes for key 
pupils, including an extensive rewards system. The academy employs a counselling team and additional support from the school nursing team who work 
alongside our pupils offering a range of additional support. The academy also invests in a strong safeguarding curriculum with additional support provided as 
necessary. 
The academy has invested in additional high quality teaching staff and lead practitioners in core areas, in order to support the progress of learners.  



 

 

All interventions are tracked through our SIMS online provision/ interventions map so that we can ensure that all pupils who qualify for funding do receive 
additional support through the variety of interventions that are on offer. The provision also enables us to work on developing a “risk analysis” strategy to 
ensure that those pupils who may have certain factors are targeted early on. 

The Academy’s Rewards system is focused around further improvement to attitudes to learning across the Academy with all staff able to award achievements 
points after every lesson/ around the Academy. Rewards trips are in place for all learners and these are free to pupils in receipt of the pupil premium funding. 
The Academy is committed to being able to identify students whose achievements need to be celebrated and pupils who are identified as working well also 
receive rewards at our regular assemblies and in rewards events.  

RESEARCH BASE 

The academy has carried out research in order to inform the best use of monies in order that it can have the highest impact (see appendix one). Research has 
been cascaded throughout the academy through training sessions on interventions and how best to deepen and accelerate learning. The EEF research and 
that of Hattie have been of particular focus when deciding on the strategies that the academy will employ and take forward. This research looks at the impact 
of initiatives and their cost effectiveness, but has also looked at how the research is relevant to our own setting where we have a much higher than average 
proportion of PPY pupils  In addition to this, the Principal has attended Pupil Premium ‘train the trainer’ course and a pupil premium governor has also been 
selected to ensure that the academy is being challenged on the spending going forward. Both the Principal and Senior Vice Principal have carried out pupil 
premium reviews at other schools, making them well placed to ensure that our own provision is maximising benefit to our learners. In addition to the above, for 
this academic year, a staff member has been promoted to the area of ‘Research and Pedagogy’ and has the overall responsibility to ensure that the actions of 
staff are research based and impact measured. The use of technologies such as IRIS are also enabling impact to be shared.  

 
ACTION PLAN 

The above information provides you with a summary of some of the overall approaches used by the Academy, however, there are other strategies being used 
to enable us to close gaps and improve the educational outcomes for our pupil premium pupils. The action plan is monitored on a termly basis by all key staff 
being asked to complete an impact analysis for their section. This enables the staff to understand if the interventions that are being used are having the 
desired impact, and if not, adjustments can be made. Interventions that last for shorter time periods are also tracked as part of this. The impact reports are 
submitted to the Principal and discussed in leadership team meetings, and with the pupil premium link governor.  

An action plan for academic year 2020-21 can be seen below, however, many of the areas are also being used as part of the three year strategy, presuming 
impact is seen.  

 



 

 

Action Responsible 
Person 

Completion 
Date 

Monitoring / Reporting Success Criteria Cost 

1)Cohorts of PP 
students established 
and communicated 
to staff and identified 
on seating plans 
including HABLS* in 
subject lessons. 
KYFS detail PP 
students in form 
groups together with 
SEND and EAL 
needs 

Academic 
mentoring 
team  
 

September 
2020 
 
To be 
updated 
each half 
term or as 
necessary 
by the 
teacher. 

Curriculum manager to ensure up to date lists 
available. Training of all staff on ‘know your 
class sheets’ and “ Know your form sheets”. 
Line managers to ensure that PP pupils are 
identified by teachers so that they can be 
further held to account for their progress.  

Lists available to staff and all 
staff fully aware of their PP 
students 

£4750 

2)Promote the 
awareness of 
parents/carers to the 
application of FSM 

SF Each Term To ensure that communication is up to date for 
parents/carers through a variety of means eg 
letters, website, texts etc 
Relevant parent/carer leaflet to be produced 
and to be available in reception and given out 
to parents/carers as part of their introductory 
pack.  

Number of pupils on PP is 
correct and all pupils who 
are eligible are in receipt of 
the PP funding. 
Increase in the number of 
FSM pupils who are 
accessing FSM  

£500 

3)Analyse Pupil 
premium distribution 
in each group in 
each year group and 
where possible, put 
strategies in place to 
minimise the 
evolution of gaps 

HOY and 
HODs 
FW 

Each Data 
Pull 

FW to check the distribution of PP in each 
group 
 
Data team and FW to oversee provision of gap 
data at each analysis and HOD to discuss with 
staff action points from this. 
 
Ensure that best practice in terms of groupings 
is shared across the academy. 

Distribution of PP within the 
groupings is not artificially 
creating gaps 
Achievement of PP students 
is being monitored by HOD 
and interventions put in 
place to reduce gaps which 
is both timely and effective 

 



 

 

4)Appraisal to 
include relevant 
targets or strategies 
for PP pupils 

SHA 
RS 

Each 
review 
period 

Monitoring of outcomes against Targets and 
discussions regarding any gaps with line 
managers and QAd by RS 

Diminishing gaps between 
PPY and PPN to national 
PPY. Pupils within these 
target areas 

 

See initiatives in Y11 
Intervention Plan 

     

5)QA of books of PP 
to be included in the 
sample of work 
scrutiny during the 
CREATE cycle and 
to also be a focus 
within Lesson study 

HODs 
MT 
SHA 

Each QA 
cycle 

HODs and identification of any specific need 
that might exist as a result 
HODs to carry out work scrutiny accurately 
Summary and impact discussed as part of both 
CREATE and Lesson study. 
 
Training to be given on the importance of 
marking and feedback throughout the year by 
lead practitioners and to be an integral part of 
NQT and RQT programmes. 

Books of all pupils to 
demonstrate at least the 
same rates of progress / 
accelerated progress for PP 
pupils 

£500 + 
£500 

6)Transition projects 
to be run to bridge 
the gap between 
primary and 
secondary (see 
primary transition 
programme) 

See Primary Transition Plan (SF and KD). 
Please note that there is an extensive primary transition programme which also includes holiday club 
programmes run by MUFC. 
Virtual Tour package and software 

£500 + 
£200 



 

 

7)To provide 
resource packs for 
revision for all PP 
pupils 
 
 
 
 
Book Buzz project  

FW 
Academic 
Mentors 

Provided 
for  the 
parent/care
r evenings 

Packs ready to give out  
Different packs prepared accordingly 
dependent on individual pupils’ identified needs 
*.  
Homework packs to contain key materials to 
support with learning at home. 
Additional “stretch and challenge” workbooks to 
be provided to “more able” PP pupils* 
Books to be taken home by all pupils in Years 
7&8 to encourage reading for pleasure 

Packs given out  
Analysis/Review of packs 
with pupils demonstrates 
that these were well 
received and utilized through 
student voice activities.  

£ 25,000 
 
 
 
 
 
 
£3000 
 

8)Additional support 
for core subjects 

SHA to 
oversee 

Ongoing Additional staffing to provide targeted teaching 
as appropriate, or collaborative teaching 
approaches. 
Literacy and numeracy sessions delivered 
during form sessions. 

Gap analysis reveals PPY 
getting closer to national 
across basics measure. 

 
 

9)Tas and HLTAs to 
deliver reading 
intervention 
schemes to PPY 
pupils within a 
specified reading 
age range.(These 
will include pupils 
with numerical 
indicator below 100, 
but are not just 
limited to these 
pupils) 
KS4 gaps are 
continuously 
reviewed and 

JL 
HLTAs 

ongoing HLTA to roll out questionnaires 
 
HLTA to choose cohorts and run programmes 
 
Impact to be measured after each programme 
and programmes refined accordingly.  
 
Sharing of programmes with staff, in order to 
incorporate into own teaching and to ensure 
these are explicitly linked to whole staff literacy 
 
Parent/carer resources and information 
evenings to be held with opportunities to 
discuss progress 

Improvement of reading 
ages of identified PPY pupils 
 
Guided reading sessions to 
be delivered and specific 
programmes delivered such 
as “reading for meaning”, 
spelling and handwriting 
courses. 
 
Additional reading and pre-
reading part of the 
curriculum. 

£800 
 
 
 



 

 

addressed through 
additional 
intervention 
opportunities, and 
in-class support 
(See appendix) 
 

10)TAs and HLTAs 
deliver targeted 
numeracy support 
for learners , as well 
as support from 
academic mentoring 
team and this is 
incorporated into the 
curriculum.  
(See appendix) 

HLTA 
NL 

ongoing  
Term 1 – 
training 
and pilot 
Term 2/3 - 
refining 

Training of HLTAs to be QAd by SHA 
 
HLTAs to devise a suitable programme and roll 
this out 
 
Parent/carer resources and information 
evenings to be held 
 
Additional support is available both in-class and 
as additional sessions to pupils who are not on 
track to achieve the basics measure.  
 
Additional targeted intervention and resources 
are also provided to pupils who should be 
achieving grades 7-9, but are not on track to do 
so. 

Numeracy sessions to be 
delivered to identified PPY 
pupils 
 
numeracy of pupils to 
improve  
 
 
 
Improvement in basics score 
for Maths at GCSE (see 
target setting sheets and 
tracking sheets) 
Increase in proportion of 
pupils achieving grades 7-9 
(see target and tracking 
sheets) 

£1,500 



 

 

11)Small tuition 
group available for 
EAL pupils who are 
also PPY 

CMc Ongoing Tracking of EAL pupils in line with the research 
methods learnt on the Bell Foundation course. 
 
EAL sessions are run and support offered for 
all staff within this area 
 
Small language acquisition groups are set up 
and progress within these is identified. 

Progress of EAL pupils 
continues to improve 
throughout their time in 
school (as demonstrated 
through tracking data). 
EAL pupils are supported to 
achieve appropriate 
qualifications and secure 
improved attainment. 
Transition to post 16 is 
good. 

+ 
 

12)A range of 
strategies are 
employed to ensure 
PPY pupils are not 
over-represented in 
behaviour data and 
are no more likely to 
reach intervention 
stages compared to 
PPN pupils. 
 
 
 
 

HOY/AHOY 
EBSD 
support 
MT/MS/MH
A 
 
 

Weekly 
data 
reviews  
Half termly 
impact 
reports 
 

Delivery of programmes to support EBSD and 
pupil wellbeing (also see safeguarding 
curriculum overview) and relevant training for 
staff. 
 
Pastoral leaders work with HOY and Mentors to 
identify and intervene early with repeat on-call 
patterns.    
Vulnerable pupils are supported and support is 
put in place at curriculum / pastoral level.   

Improvement of behaviour 
for PPY pupils at all levels 
as shown in data that is 
collated. 
 
Evaluation of programmes 
demonstrate impact.  
 
 
Training of all staff on areas 
such as ACEs reveals 
impact  

£30000 
 
 

13)A range of 
resources are 
available to pupils to 
support SEMH and 
promote positive 
mental health of 
pupils 

JL 
SF 
MHA 
Karenza 

Half 
Termly 

Specialist mentoring and counselling provision 
are brought in to support students. Additional 
days of support are also bought back from the 
school nurse. Boxall profiling tool. 
 
Attendance on mental health training / other 
related courses has impact within the academy 
eg mental health ambassadors / resources 

Impact data from counselling 
pupils demonstrates that the 
range of services on offer 
have been effective and 
pupils’ 
attendance/engagement/beh
aviour/progress improve 
over time, and/or additional 

 



 

 

used with pupils 
 
Key staff deliver mindfulness techniques to 
cohorts of pupils 

provision is identified as 
needed.  

14)The Pathways 
Centre provision is 
used to intervene 
with key pupils who 
are struggling to 
continue within a 
mainstream setting 

LCO 
 

 
Weekly 
data 
impact 
reports 

Pathways centre provision is effectively set up 
with a minimum P5 curriculum, cohort is 
identified, tracking and monitoring systems are 
set up and review of the provision indicates that 
it is meeting key KPIs (see Pathways 
document) 

 £145000 

15)The engagement 
of parents in school 
is improving year on 
year allowing greater 
communication, 
engagement and 
cooperation. School 
icloud 

SF Ongoing At least 60% of Parents of PP students attend a 
range of events including Parents Evenings, 
focused meetings and Year specific events. 
Additional sessions are put on to cover other 
identified areas of need eg Parent classes, 
supporting your child’ MHWB etc 
 
The academy makes contact with all 
parents/carers in order that other strategies can 
be put in place to engage with parents/carers 
who are unable to attend parent/carer evenings 
due to other factors. 

Resources to support family 
learning are shared on the 
web and also sent home 
with pupils. 
 
Support targeting families is 
signposted and families are 
invited to programmes 

£1,048 

16)Homework 
completion rates are 
increased and pupils 
are supported to 
complete homework 
and poor completion 
rates are addressed 

MT/ 
HOD/ 
academic 
mentors 

Ongoing Additional staffing (TLR home learning 
coordinator) and resources to support home 
learning clubs at different times during the 
school day. 
 
Homework hub available to support pupil 
learning before school, after school and lunch.  

Diminishing gaps between 
PPY and PPN pupils on 
rates of completion of 
homework with completion 
rates for homework 
increasing across the 
academy. 

 
 
£2,000 



 

 

early with swift 
action being put in 
place. 

 
Resources available to support and extend 
pupil learning. 
 
Parental engagement sessions and information 
available on the website is clear for 
parents/carers to understand. 

Registers indicate that PPY 
pupils are making use of this 
resource and are feeding 
into the development of this. 
Google classroom indicates 
that the quality of homework 
being set continues to 
improve (using research to 
develop understanding) 
 
 

17)Provision of 
Uniform and other 
sundries so that 
PPY pupils can feel 
an active part of the 
academy life 

HOY/AHOY 
MHA 

Ongoing Approval of PP funds for uniform within the 
protocol.  
 
HOY/AHOY/Safeguarding lead to raise 
awareness with families as necessary 

All pupils in correct uniform - 
equality 

£4,500 

18)To improve the 
provision of books 
within the library in 
order to encourage 
PPY pupils to read 
for pleasure 
including HABLS* 

All middle 
leaders 
GA 
HLTAs 
JL 

ongoing Audit of books to be completed and purchase 
of books to further enhance the provision 
Initiatives to increase reading for pleasure to be 
rolled out within the library and as part of the 
extra-curricular timetable* 
 
Author visits/ competitions/ other to be 
organised 
Reading buddying programme to be extended 
across year groups to encourage reading out 
loud. 
 
Family reading opportunities to be increased. 
 
Data from form book boxes to indicate that 
pupils are engaging with reading in form times. 

 
Increase in numbers of PPY 
pupils taking books out of 
the library and accessing 
books during form time.  
 
Increase in the proportion of 
pupils using the library as a 
resource during non-
structured times. 
 
At least one ‘promoting 
reading’ / author visit / 
similar to take place each 
half term. 
 

£2,000 



 

 

 
(This academic year, a larger library space has 
been created due to an increase in demand for 
the library during the school day.) 

Each department to have a 
dedicated reading resource 
in the library and pre-reading 
built into their curriculum 
(See literacy plan) 

19)A range of 
strategies are 
employed to 
increase arts 
participation for PPY 
pupils. 
Universal music 
lessons offered to all 
PPY pupils in Y7 
and heavily 
subsidised lessons 
to continue 
throughout the 
school including 
HABLs* 

MT, MA ongoing MA to continue to work towards artsmark 
status.  
 
MA to source music lessons for all Y7 pupils 
and those in other yeagroups. MA to organise 
the logistics of the programme and to notify 
both pupils and parents/carers* 
 
MA  to organise trips/visits to enhance the 
learning experiences of pupils and to invite 
local musicians/theatre companies/dance 
companies into the academy with at least one 
experience on offer for pupils each term in 
order to increase cultural experiences for 
pupils.  
 
Increased opportunities for pupils to perform 
across the academic year in assembly/concerts 
etc. 

Increased uptake of music 
lessons by  
PPY pupils and pupils taking 
up other arts based subjects 
is strong. 
 
Feedback of pupils in pupil 
questionnaire regarding 
engagement etc 
 
Improved results at GCSE, 
especially within the 
performance section, of 
these subjects. 

£22,000 
 



 

 

20)Raising 
Aspirations 
initiatives eg CEIAG 
events, enrichment 
activities,  and 
Speaker for HABLS* 

LP/CA 
SF 
CN 

ongoing Locate different opportunities for raising 
aspirations* Virtual speakers and panels, 
refreshments 
 
See CEIAG Plan for Y7-11 
 
See STEM opportunities for all pupils  
 
Greater awareness of post-16 courses and 
support with the application process.  

Increased uptake of PPY on 
these visits 
 
Destination measures for 
PPY pupils are at least in 
line with PPN pupils and 
remain high. 

£5000 
 

21)Extra Curricular 
activities to support 
the enrichment of 
the offer for PPY 
pupils 

MT 
Middle 
Leaders 
All staff 

 
 

ongoing 

Locate different opportunities and promote 
these across the curriculum.  
 
Target PPY pupils to attend, ensuring that there 
are activities on at different times of the day.  
 
All Year 7 pupils engage in ‘The North 
Manchester Way’ to enable them to access a 
range of opportunities and experiences outside 
of the classroom. 
 
The PSHE and Safeguarding curriculum 
provides key opportunities to expand cultural, 
social and creative capital for pupils. The 
curriculum also engages pupils and provides 
them with experiences which expand their 
horizons.  

Increased engagement in 
EC activities for PPY pupils 
across a range of activities 
is indicated from registers. 
PPY pupils to be accessing 
EC activities at least at the 
same rate as PPN. 
 
Wide range of events on 
offer with positive 
engagement data within 
these.  
 

£2,000 
 
 
 



 

 

22)Attendance 
initiatives continue to 
employ a range of 
strategies to ensure 
that PPY pupils are 
attending school and 
learning  
 

LCO 
Attendance 
Team 
HOY/AHOY 
Teams 
Safeguardin
g officer 

ongoing 
ongoing 

Attendance prizes continue on a weekly and 
half termly basis to celebrate attendance for 
pupils.  
 
Attendance data ensures that attendance is 
praised and challenged. Effective 1:1 meetings 
for pupils whose attendance is causing concern 
are held and attendance is tracked and 
monitored.  
 
Attendance clinics are held with parents/carers 
of those whose child has lower attendance and 
strategies for support, including use of outside 
agencies, are discussed and implemented 
 
1:1 coaching/e-mentoring/ use of other projects 
eg MUFC Foundation are used to ensure pupils 
attend the academy 

Narrowing of gap between 
PPY and PPN groups 
 
PPY ppils are not over 
represented in PA and on 
track to PA data 

£3000 

23)Sports 
enrichment 
initiatives to raise 
the aspirations of 
PPY pupils eg, 
opportunities to 
represent the 
academy in 
competitions / 
support for pupils 
competing at a 
higher level  

LW  
TG 
(SHA) 

ongoing Ensure that the academy can achieve at least 
the silver sportsaward. 
 
Ensure that the academy contributes teams 
and opportunities across a range of sports and 
that PPY pupils are encouraged to attend.  
 
Ensure that before school /other sporting 
activities are attended by PPY pupils as these 
help to develop active and healthy pupils, as 
well as contributing to positive mental health 
strategies.  

Increased participation in 
sport by PPY pupils and 
opportunities to watch sport 
or be coached in sport.  
 

£1,000 
 

24)Trips and Visits 
are made available 
and staff ensure that 

SF 
FW 
 

ongoing Support trips and visits (educational) for PPY 
pupils including HABLS* including National 
Theatre subscription 

Increased participation in 
educational visits for PPY 
pupils 

£2,000 
 



 

 

PPY pupils 
participate in these. 

25)Promotion of 
academic coaching 
and leadership 
models to ensure 
that all PPY pupils 
achieve the highest 
attainment and 
progress that they 
can. 

FW 
MHA 
SF 

 
ongoing 

Key cohort pupils having designated academic 
mentor. Learning conversations to take place 
which are targeted and enabling pupils to 
understand their individual learning needs. In 
addition, the approach will use a ‘mastery 
learning’ approach (see research). Data 
demonstrates improved outcomes for these 
pupils at all levels. 
 
*Leadership opportunities throughout the 
academy eg MUFC Foundation Leadership 
model, sports leaders, digital leaders and 
literacy leaders, plus student leadership team 
to enhance leadership skills. These all have 
PPY pupils over-represented on them. 

Improved leadership and 
coaching opportunities will 
improve effort and 
engagement of targeted PP 
students 
Improvements in outcomes 
for PP to ensure that PPY 
outcomes compared to 
national other close year on 
year across all year groups 
Increased aspiration and 
development of personal 
qualities 
Increased numbers of PP 
pupils with leadership roles 

£1,000 

26)Additional 
assessments/ 
support through EP 
/SALT/art therapist 
in order to provide a 
greater 
understanding of 
pupils’ needs and 
relevant training for 
staff on these areas. 
In addition to this, 
counselling services 
are also available 
across the academy 
 

 
JL 
MHA 
SF 
(SHA) 

ongoing Regular review of data identifies relevant pupils 
who require further intervention from 
EP/SALT/Art Therapist. Impact data indicates 
improvements in key areas for these pupils, 
and where this is not evidenced, escalation to 
the next stage is implemented. 
 
Counsellors employed by the academy and an 
additional day of nursing to provide for pupils’ 
needs. Data from these initiatives help to inform 
the academy’s safeguarding/PSHE curriculum 
as well as demonstrate effective impact for 
pupils across a variety of different measures.  
 
 

Increased number of 
assessments for vulnerable 
pupils in order to provide a 
greater understanding of any 
underlying needs 
 
Decrease in numbers of 
PPY pupils with behavioural 
incidents/escalation 
occurring 

£41,000 



 

 

LAC – see separate 
EPEPs 

 

27)Free Breakfast is 
on offer to all pupils 
in order to ensure 
that they have eaten 
prior to the start of 
the school day and 
to increase 
understanding of the 
importance of a 
healthy lifestyle. 

Attendance 
Team 
HOY/AHOY 
LCO 

ongoing Monitoring of Lates data indicates that this 
improves as a result of the free breakfast.  
 
Pupil feedback indicates positive feedback on 
the breakfast offered. 

Improved attendance and 
punctuality of PP pupils 
attending and increased 
engagement in other 
activities in school.  

£9,500 

28)MUFC 
Programme runs 
throughout the 
academic year and 
demonstrates 
engagement and 
impact with a large 
number of PPY 
pupils including 
transition initiatives.  
 

MHA ongoing Impact reports from the programme indicate 
that a range of opportunities have been offered 
to pupils and that these have had a positive 
impact on Attendance/Achievement/Behaviour 
Data 

Improvements in all key 
areas 

£25,625 

29)Additional TA 
Support is well 
utilized and results 
in improved 
outcomes across all 
measures. 

JL 
 

ongoing We supplement our Teaching Assistant 
staffing, as High Needs funding for SEN 
students does not cover all of the associated 
costs due to a number of pupils joining the 
academy who do not have identified SEND 
needs, but on assessment do require additional 
support.  
 

Closing of the gap for PP 
SEND pupils 

 



 

 

30)Involvement in 
reduction to 
exclusion pilot  

SF Academic 
year 

See separate plan  

Staffing Leadership Team 
Key members of the leadership team have direct responsibility for improving standards for those children 
who qualify for the pupil premium. A notional percentage of salary costs is included in this total figure. 
Their roles include the raising achievement of our PP pupils, overseeing the raising of literacy levels of 
these pupils and improvement of their Behaviour and attendance.  
 
HLTAs & TAs 
 HLTAs and TAs are used to provide a range of English, literacy and numeracy intervention work in 
addition to behavioural  and SEMH interventions. These include catch up literacy programmes, reading 
interventions, guided reading and clubs and reading challenges. Training and CPD is  organised for those 
who deliver these programmes with research outlined in the appendix taken into consideration during the 
set-up and delivery. 
 
HOY/AHOY 
A nominal proportion of salaries is included here due to the support they provide to pupils in areas of 
behaviour, attitudes, attendance and the programmes that they support for pupils. AHOY also attend 
targeted sessions and provide capacity on trips and visits aimed at PP pupils, raising their aspirations.  
 
 
Dedicated Safeguarding Worker 
Works proactively to ensure that any barriers that pupils have to learning and attendance are tackled by 
working in partnership with parents/carers. An extensive programme of family learning and targeted 
support is also offered to families and pupils with PP. Pupils who have missed large amounts of study due 
to exclusion/ school absence are supported in catching up work missed before being re-integrated into 
lessons. 
 
Academic mentors 
There are four academic mentors who provide a range of academic support to pupils in each year group, 
providing individual support depending on the pupil’s needs, as well as small group intervention both 
inside and outside of lessons. They are also available to support after school learning. A notional 

 
£33,828 
 
 
 
 
 
£75319.27 
£22874.07 
 
 
 
 
 
£57381.63 
£36477.93 
 
 
 
£7289.92 
 
 
 
 
 
£20718.76 
 
 
 
 



 

 

percentage of salary costs is included in this figure.  
 
EAL HLTA/TA 
The Teaching assistant specializes in Eastern European languages 
 
Isolation Manager 
Works proactively to engage pupils with work they have missed due to absence from school and supports 
their reintegration back into class 
 

 
£13000.00 
 
 
£15219.25 

Total Expenditure £616031.83 

Total PP income received £537625.00 
TBC 

Under/(over) spend (£78406.83) 
 

Please note * denotes opportunities relevant to our Higher Ability learners (HABLs). 

  



 

 

 
APPENDIX ONE 
Evidence Table – Learning from the Teaching and Learning Toolkit from the EEF 
 
The document has been compiled by the academy to enable them to focus on the research evidence related to the EEF toolkit against strategies 
which the academy employs for its Pupil Premium spending. The academy has used the key questions section from the EEF to reflect on the 
practices which they use and to comment on how they have / will changed their practices in order to enhance the impact seen. This document 
should be read in conjunction with the pupil premium plan. 
Area from the 
Toolkit 

Research Evidence  Impact from 
toolkit 

Comment 

Arts 
Participation 

Arts participation is defined as involvement in artistic and 
creative activities, such as dance, drama, music, painting, or 
sculpture. It can occur either as part of the curriculum or as 
extra-curricular activity. Participation may be organised as 
regular weekly or monthly activities, or more intensive 
programmes such as summer schools or residential courses. 
Whilst these activities have educational value in themselves, 
this Toolkit entry focuses on the benefits of arts participation 
for core academic attainment. 
Overall, the impact of arts participation on academic learning 
appears to be positive but low. Improved outcomes have 
been identified in English, mathematics and science. Some 
arts activities have been linked with improvements in specific 
outcomes. For example, there is some evidence of a positive 
link between music and spatial awareness and between 
drama and writing.  

Wider benefits such as more positive attitudes to learning 
and increased well-being have also consistently been 
reported. 

 

+2 months Although the suggestion is that the impact is low, the purpose 
of using this strategy is so that we can ensure that we also 
address cultural diversity gaps and opportunity gaps that exist 
for our disadvantaged pupils. In addition, our own research 
indicates that pupils benefit greatly from such involvement 
and become more engaged in subjects and see these as real 
choices for post-16, or GCSE study.  
Past impact has been seen in engagement, improvement in 
results (eg Drama, PE and Music as a direct impact of 
improved engagement and opportunities),  and positive 
feedback from pupils. 

Behaviour Behaviour interventions seek to improve attainment by +3 months The academy has taken on the advice from the EEF toolkit 



 

 

Interventions reducing challenging behaviour. This entry covers 
interventions aimed at reducing a variety of behaviours, from 
low-level disruption to aggression, violence, bullying, 
substance abuse and general anti-social activities. The 
interventions themselves can be split into three broad 
categories:  

approaches to developing a positive school ethos or improving 
scipline across the whole school which also aim to support 
eater engagement in learning; 

 2. universal programmes which seek to improve behaviour 
and generally take place in the classroom; and 

 3. more specialised programmes which are targeted at 
students with specific behavioural issues. 

 Evidence suggests that, on average, behaviour interventions 
can produce moderate improvements in academic 
performance along with a decrease in problematic 
behaviours. Impacts are larger for targeted interventions 
matched to specific students with particular needs or 
behavioural issues than for universal interventions or whole 
school strategies. Approaches such as improving teachers’ 
behaviour management and pupils’ cognitive and social skills 
seem to be equally effective. The majority of studies report 
higher impact with older pupils. There is some anecdotal 
evidence about the benefits of reducing problematic 
behaviour of disruptive pupils on the attainment of their 
classmates. 
 

and has modified its behavioural approach over a number of 
years. Interventions are targeted to pupil needs much more 
closely, and strategies such as the use of the boxall profiling 
have been used to target interventions and to measure the 
impact of these. In addition, outside agencies have been used 
to successfully to support behavioural interventions, for 
example, art therapy, counselling, anger management etc.  
Student voice and parental voice do indicate that behaviour 
across the academy has improved significantly and is now at 
least good. They indicate that this improved behaviour 
impacts positively on their learning.  
In addition, the academy has focused on individual 
behavioural coaching for staff which again has had positive 
feedback. This has now been further refined as the academy 
focuses upon a whole school coaching strategy, integrates 
the use of IRIS and ensures that the ACEs training is 
integrated across the academy. 

Extending the 
School Time 

The evidence indicates that, on average, pupils make two 
additional months' progress per year from extended school 
time and in particular through the targeted use of before and 
after school programmes. There is some evidence that 
disadvantaged pupils benefit more, making closer to three 
months’ additional progress. There are also often wider 

+2 months Strategies such as the use of free breakfasts to encourage 
pupils to come into school earlier and the provision of extra-
curricular clubs, homework hubs and other activities on offer 
outside of the school day, have seen an increase in both 
attainment and attendance of PPY students.  
Our own research indicates that PPY pupils do benefit from 



 

 

benefits for low-income students, such as increased 
attendance at school, improved behaviour, and better 
relationships with peers. 

additional sessions either before or after school. Many 
indicate this is due to them not necessarily having a quiet 
space to work in, having resources readily available and by 
having additional adults on hand to support them with their 
learning, if required.  
The demand for this has been such that this academic year, 
spaces will need to increase in order that more students 
across all year groups can access study provision.  
There is already an extensive extra curricular club offer which 
runs both before and after the school day and the uptake by 
PPY pupils is the same proportion as those who are PPN. It 
was noted that some PPY pupils struggled to attend some 
clubs each night due ot other responsibilities that they had, so 
additional clubs and provision was offered at lunch time.  

Feedback Feedback is information given to the learner and/or the 
teacher about the learner’s performance relative to learning 
goals. Feedback redirects or refocuses either the teacher’s or 
the learner’s actions to achieve a goal, by aligning effort and 
activity with an outcome. It can be about the learning activity 
itself, about the process of activity, about the student’s 
management of their learning or self-regulation or (the least 
effective) about them as individuals. This feedback can be 
verbal, written, or can be given through tests or via digital 
technology. It can come from a teacher or someone taking a 
teaching role, or from peers. Feedback studies tend to show 
very high effects on learning. However, it also has a very high 
range of effects and some studies show that feedback can 
have negative effects and make things worse. It is therefore 
important to understand the potential benefits and the 
possible limitations of feedback as a teaching and learning 
approach. In general, research-based approaches that 
explicitly aim to provide feedback to learners, such as 
Bloom’s ‘mastery learning’, also tend to have a positive 
impact. Feedback has effects on all types of learning across 

+8 months The academy continues to recognise the importance of 
effective feedback to all pupils, whilst also balancing teacher 
wellbeing. The academy has reviewed its marking policy in 
conjunction with its staff and also offers regular marking and 
feedback training, and marking and feedback ‘peers’ so that 
professional development remains a priority. The consistency 
of marking and feedback is shared at middle leader meetings 
and is regularly reviewed. Pupil voice is incorporated into the 
monitoring of feedback process as well.  
In addition to this, the use of additional adults within the 
classroom who also attend the marking and feedback training, 
and the additional focus on training for them, results in more 
regular feedback being given to pupils. This is well received.  



 

 

all age groups. Research in schools has focused particularly 
on English, mathematics and, to a lesser extent, science. 

Homework 
(Secondary) 

Homework refers to tasks given to pupils by their teachers to 
be completed outside of usual lessons. Common homework 
activities may be reading or preparing for work to be done in 
class, or practising and completing tasks or activities already 
taught or started in lessons, but it may include more 
extended activities to develop inquiry skills or more directed 
and focused work such as revision for exams. 
On average, the impact of homework on learning is 
consistently positive (leading to on average five months' 
additional progress). However, beneath this average there is 
a wide variation in potential impact, suggesting that how 
homework is set is likely to be very important. 
Evidence also suggests that how homework relates to 
learning during normal school time is important. In the most 
effective examples homework was an integral part of 
learning, rather than an add-on. To maximise impact, it is 
also appears to be important that students are provided with 
high quality feedback on their work. 
Studies imply that there is an optimum amount of homework 
of between one and two hours per school day (slightly longer 
for older pupils), with effects diminishing as the time that 
students spend on homework increases 

+5 months Last academic year saw a review of the academy approach to 
homework and the impact of this, plus the introduction of 
further support, has been seen throughout the academic year. 
A homework group was set up to ensure that best practice 
with homework could be shared across the academy, and to 
promote the idea that a variety of tasks with different levels of 
challenge is likely to be the most beneficial.  
Parent/carer sessions focusing on homework also took place 
and curriculum packs were shared with parents which 
focused upon the home learning that parents/carers could 
also engage in so as to support their child’s learning. This 
was in response to direct feedback.  
Pre-reading and activities were launched over longer holiday 
periods so that pupils could keep in touch with their learning.  
The emphasis for homework has always been that this must 
be linked to what is being learnt in class and should not 
simply be an ‘add on’ or ‘irrelevant’. 
Further developments for homework are happening this 
academic year, including ensuring that homework is shared 
with home via google classroom. 
Specific CPD on setting of homework has been incorporated 
into the CPD INSET calendar and explicit for new staff too. 

Mastery 
Learning 

Traditional teaching keeps time spent on a topic constant and 
allows pupils’ ‘mastery’ of curriculum content to vary. Mastery 
learning keeps learning outcomes constant but varies the 
time needed for pupils to become proficient or competent at 
these objectives. 

Mastery learning breaks subject matter and learning content 
into units with clearly specified objectives which are pursued 
until they are achieved. Learners work through each block of 
content in a series of sequential steps and must demonstrate 

+5 months Training within this area continues to be a focus for this 
academic year.  Trackers are used across all subjects to 
ensure that staff have a good idea of which areas have been 
mastered, and academic mentors and HLTAs are then used 
to target specific areas for pupils who are taking longer to 
acquire the level of knowledge for a unit of study.  
In addition, techniques of ‘spaced learning’ and ‘revisiting’ 
topics are also being used to ensure that topics are regularly 
tested beyond when the topic is being taught.  



 

 

a high level of success on tests, typically about 80%, before 
progressing to the next unit. Those who do not reach the 
required level are provided with additional tuition, peer 
support, small group discussions, or homework, so that they 
can reach the expected level. 

Making mastery learning work effectively is challenging. 

Mastery learning appears to be particularly effective when 
pupils work in groups or teams and take responsibility for 
supporting each other’s progress. 

Mastery learning may also be more effective when used as 
an occasional or additional teaching strategy: programmes 
with durations of less than 12 weeks have tended to report a 
higher impact than longer programmes. Schools may wish to 
consider using mastery learning for particularly challenging 
topics or concepts, rather than for all lessons. 

Mastery learning appears to be a promising strategy for 
narrowing the attainment gap. Low-attaining pupils may gain 
one or two more months of additional progress from this 
strategy than high-attaining students 

 
Metacognition 
and self-
regulation 

Metacognition and self-regulation approaches aim to help 
pupils think about their own learning more explicitly, often by 
teaching them specific strategies for planning, monitoring and 
evaluating their learning. Interventions are usually designed 
to give pupils a repertoire of strategies to choose from and 
the skills to select the most suitable strategy for a given 
learning task. 

Self-regulated learning can be broken into three essential 

+7 months CPD for staff has been delivered and departments are 
incorporating these skills into their teaching. The main cost 
implication is for additional support for pupils to be able to 
understand these skills, resources to enable pupils to engage 
in these actions themselves and additional adult support to 
support pupils with specific interventions which focus on 
giving pupils a repertoire of strategies to use for learning.  
Pupil feedback indicates that the use of additional adults has 
enabled them to further develop these skills and has been 



 

 

components: 

 1.cognition - the mental process involved in knowing, 
understanding, and learning; 

 2. metacognition - often defined as ‘learning to learn’; and 
 3. motivation - willingness to engage our metacognitive and 

cognitive skills 
 

well received.  
In addition to the above, the academy has also incorporated 
successful sessions for parents/carers where strategies are 
delivered and resources are handed out for parents/carers of 
PPY pupils. These have also been well received.  

One to one 
tuition 

One to one tuition involves a teacher, teaching assistant or 
other adult giving a pupil intensive individual support. It may 
happen outside of normal lessons as additional teaching or 
as a replacement for other lessons. Evidence indicates that 
one to one tuition can be effective, delivering approximately 
five additional months’ progress on average. 
Short, regular sessions (about 30 minutes, three to five times 
a week) over a set period of time (six to twelve weeks) 
appear to result in optimum impact. Evidence also suggests 
tuition should be additional to, but explicitly linked with, 
normal teaching, and that teachers should monitor progress 
to ensure the tutoring is beneficial. Studies comparing one to 
one with small group tuition show mixed results. In some 
cases one to one tuition has led to greater improvement, 
while in others tuition in groups of two or three has been 
equally or even more effective 

+5 months The academy utilises its academic mentoring team, TAs and 
HLTAs to deliver a range of one to one and small group 
tutoring. These include catch up numeracy and literacy 
programmes, as well as academic mentors having key 
cohorts of PPY pupils who they work with to close gaps, 
especially in maths and English. This academic year, a 
science adamic mentor has also been appointed to support 
the teaching of science and to enable gaps to close within this 
subject.  
The majority of tuition is additional to the normal lessons 
which the pupils have, and in addition, the academic mentor 
of HLTA may also support learning within the lesson too.  
CPD has been delivered to TAs and HLTAs and their 
sessions are quality assured by the SENDCO. They also 
attend the additional CPD for teaching staff to ensure that 
they are up to date with effective teaching methods and 
principles.  
The programmes that are used have been evaluated and 
continue to be evaluated after each cohort. This means that 
they can be adapted in order to ensure that they are effective 
for that cohort.  

Additional 
experiences 
such as 
outdoor 
adventure 

Outdoor adventure learning typically involves outdoor 
experiences, such as climbing or mountaineering; survival, 
ropes or assault courses; or outdoor sports, such as 
orienteering, sailing and canoeing. These can be organised 
as intensive residential courses or shorter courses run in 

+4 months During 2017-18, adventure learning was used as part of a 
residential trip for a group of PPY students in the run up to the 
GCSE examinations. The impact of the visit demonstrated 
that these pupils did attend more sessions in school than they 
previously had.  



 

 

learning schools or local outdoor centres. 
Adventure education usually involves collaborative learning 
experiences with a high level of physical (and often 
emotional) challenge. Practical problem-solving, explicit 
reflection and discussion of thinking and emotion. 
Understanding why adventure learning interventions appear 
to improve academic outcomes is not straightforward. One 
assumption might be that non-cognitive skills such as 
perseverance and resilience are developed through 
adventure learning and that these skills have a knock-on 
impact on academic outcomes. If adventure learning 
interventions are effective because of their impact on non-
cognitive skills, then explicitly encouraging students to 
actively apply these skills in the classroom is likely to 
increase effectiveness. However, it should be noted that the 
wider evidence base on the relationship between these non-
cognitive skills and pupil achievement is underdeveloped. 

The academy is looking to extend the use of such an 
intervention this academic year. 
Additional funding towards the cost of the visit will also be 
investigated due to the high cost and the limited contributions 
that pupils are able to make.  

Parental 
Engagement 

We define parental engagement as the involvement of 
parents in supporting their children’s academic learning. It 
includes:  

 1. approaches and programmes which aim to develop 
parental skills such as literacy or IT skills;  

 2. general approaches which encourage parents to support 
their children with, for example reading or homework;  

 3. the involvement of parents in their children’s learning 
activities; and  

 more intensive programmes for families in crisis. 
 4. Parents’ aspirations also appear to be important for pupil 

outcomes. 
  

 

+4 months Although this area is hard to measure, the academy does 
work hard to ensure that parental engagement opportunities 
are high for all parents/carers within the school. This includes 
encouraging parents/carers to understand their child’s 
learning, as well as offering sessions for parents related to the 
teenage years.  
These interventions will be continued for this academic year 
in order that we can continue to engage our parents/carers.  
Parents/carers do state that they wish to be involved in their 
child’s learning and that they wish to find out what their child 
is learning and how best to support them. This has been 
supported through additional parental sessions.  
The academy has a clear communications policy and meeting 
notes are taken and shared for each meeting so that 
parents/carers are aware of what has been discussed. This 
has been well received by parents/carers, and enables the 
academy to action areas and for parents/carers to agree 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/collaborative-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/collaborative-learning/


 

 

these actions with them.  
Reading 
comprehension 
strategies 

Reading comprehension strategies focus on the learners’ 
understanding of written text. Pupils are taught a range of 
techniques which enable them to comprehend the meaning 
of what they read. These can include: inferring meaning from 
context; summarising or identifying key points; using graphic 
or semantic organisers; developing questioning strategies; 
and monitoring their own comprehension and identifying 
difficulties themselves.  
On average, reading comprehension approaches deliver an 
additional six months’ progress. Successful reading 
comprehension approaches allow activities to be carefully 
tailored to pupils’ reading capabilities, and involve activities 
and texts that provide an effective, but not overwhelming, 
challenge. 
Supporting struggling readers is likely to require a 
coordinated effort across the curriculum and a combination of 
approaches. No particular strategy should be seen as a 
panacea, and careful diagnosis of the reasons why an 
individual pupil is struggling should guide the choice of 
intervention strategies. 
 

+6 months The HLTAs in particular, are trained to deliver reading based 
intervention strategies. The academy has been involved in a 
cross-phase initiative called the ‘GROW’ project which 
involved some additional training for staff.  
The impact from the reading strategies is monitored after 
each cohort, and adjustments are made as necessary.  
In addition, pre-reading is also identified so that older 
struggling readers can be offered assistance for reading of 
the subject area prior to the teaching of it. This also enables 
vocabulary to be discussed.  
This acaedemic year, an emphasis is being put on the CPD 
literacy training so that pupils can decode works, understand 
the structure of words and subject specific vocabulary. This 
will provide a more consistent approach and encourage more 
explicit teaching of these approaches. This is the next step for 
development of this area.  

Small group 
tuition 

Small group tuition is defined as one teacher or professional 
educator working with two to five pupils together in a group. 
This arrangement enables the teacher to focus exclusively on 
a small number of learners, usually in a separate classroom 
or working area. Intensive tuition in small groups is often 
provided to support lower attaining learners or those who are 
falling behind, but it can also be used as a more general 
strategy to ensure effective progress, or to teach challenging 
topics or skills. Overall, evidence shows that small group 
tuition is effective and, as a rule of thumb, the smaller the 
group the better. Tuition in groups of two has a slightly higher 
impact than in groups of three, but a slightly lower impact 

+4 months Small group tuition is delivered by external agencies, eg tutor 
trust, HLTAs, TAs and Academic mentors. The sessions are 
only delivered once pupils’ needs have been accurately 
addressed through collaboration with the class teacher.  
There is training for staff delivering small group tuition.  
Impact from the academic mentoring small group tuition has 
been a key factor in improving attainment and achievement in 
each year group (See data). 



 

 

than one to one tuition. Some studies suggest that greater 
feedback from the teacher, more sustained engagement in 
smaller groups, or work which is more closely matched to 
learners’ needs explains this impact. Once group size 
increases above six or seven there is a noticeable reduction 
in effectiveness 

Social and 
emotional 
learning 

Interventions which target social and emotional learning 
(SEL) seek to improve pupils’ interaction with others and self-
management of emotions, rather than focusing directly on the 
academic or cognitive elements of learning. SEL 
interventions might focus on the ways in which students work 
with (and alongside) their peers, teachers, family or 
community. 

Three broad categories of SEL interventions can be 
identified:  

 1. universal programmes which generally take place in the 
classroom;  

 2. more specialised programmes which are targeted at 
students with particular social or emotional needs; and 

 3. school-level approaches to developing a positive school 
ethos, which also aim to support greater engagement in 
learning. 
 

+4 months The academy has used a range of approaches and measured 
the impacts of these on its cohort. It now has a greater 
understanding of strategies which work and continues to use 
these and develop these further.  
Mindfulness, school nurse, art therapy, counselling, are all 
used effectively. In addition, there is an extensive 
safeguarding curriculum which also targets SEMH 
development for all pupils. The academy also invests in the 
SEMH of its staff including training eg adult mental health 
ambassadors and pupils who have been trained to be mental 
health ambassadors.  
SEMH strategies will continue to be developed this academic 
year as these are crucial for our pupils, especially as an 
increased need for PPY pupils in particular, have been 
assessed. The academy will also put in additional sessions 
for parents/carers on key areas which have seen an increase 
in occurrence.  
This academic year, the academy will also engage in training 
on ACEs and trauma informed practices.  
In addition, the academy is also opening its own provision 
which will support pupils with higher levels of SEMH need, as 
well as EBSD needs. Support is being sourced from an 
external outstanding provision to support the academy in 
setting this up. 

Sports 
participation 

Sports participation interventions engage pupils in sports as a 
means to increasing educational engagement and 
attainment. This might be through organised after school 
activities or a programme organised by a local sporting club 

+2 months Evidence suggests that being involved in extra-curricular 
sporting activities may increase both attendance and 
retention. As the extra curricular offer has increased, the 
school attendance has also increased. Some of this has been 



 

 

or association. Sometimes sporting activity is used as a 
means to encourage young people to engage in additional 
learning activities, such as football training at a local football 
club combined with study skills, ICT, literacy, or mathematics 
lessons. 

linked to the timing of the offer, for example, before school 
clubs.  
Engagement with the MUFC foundation has been a key part 
of the academy over the last three years and this has had a 
positive impact on pupils. (See impact report). Some pupils 
engage with the leaders programme, reading interventions 
and careers related programmes that are sourced through 
MUFC. These programmes will continue this academic year 
as results are positive.  
Other initiatives such as the mile run are also supported 
within the academy. 

Summer 
schools 

Summer schools are lessons or classes during the summer 
holidays. They are often designed as catch-up programmes, 
although some do not have an academic focus and 
concentrate on sports or other non-academic activities. 
Others have a specific aim, such as supporting pupils at the 
transition from primary to secondary school or preparing 
high-attaining pupils for university. Greater impacts (as much 
as four additional months’ progress) can be achieved when 
summer schools are intensive, well-resourced, and involve 
small group tuition by trained and experienced teachers 

+2 months The academy not only provides transition clubs, but regular 
holiday sessions as well which are fully funded. These are 
both academic and non (sport and cookery is offered as well 
as academic sessions to some year groups).  
Pupil and parent/carer feedback of these is good. 
Pupils who attend the achievement based sessions also mark 
these as having a positive impact on their achievement.  
The academy will continue to offer these clubs this academic 
year as part of transition and academic programmes.  

Teaching 
Assistants 

Teaching assistants (also known as TAs or classroom 
support assistants) are adults who support teachers in the 
classroom. Teaching assistants’ duties can vary widely from 
school to school, ranging from providing administrative and 
classroom support to providing targeted academic support to 
individual pupils or small groups. 
Evidence suggests that TAs can have a positive impact on 
academic achievement. However, effects tend to vary widely 
between those studies where TAs provide general 
administrative or classroom support, which on average do not 
show a positive benefit, and those where TAs support 
individual pupils or small groups, which on average show 
moderate positive benefits. 

+ 
1 month 

The academy continues to use additional adults within the 
classrooms to support learning. There are a number of pupils 
who do not receive SEND monies, however, they do require 
additional support. The SEND offer is available on our 
website.  
There is a full CPD offer for TAs and they are also observed 
both delivering interventions as well as in classrooms. This 
helps to measure the impact of TA work.  
TAs work with specific children and track both their 
attainment, attendance and behaviour. They also form 
positive relationships with parents/carers. This has been seen 
as a positive strategy and has increased attendance of SEND 
pupils.  



 

 

Research that examines the impact of TAs providing general 
classroom support suggests that students in a class with a 
teaching assistant present do not, on average, outperform 
those in one where only a teacher is present. This average 
finding covers a range of impacts. In some cases teachers 
and TAs work together effectively, leading to increases in 
attainment. In other cases pupils, particularly those who are 
low attaining or identified as having special educational 
needs, can perform worse in classes with teaching 
assistants. 

Where overall negative impacts have been recorded, it is 
likely that support from TAs has substituted rather than 
supplemented teaching from teachers. In the most positive 
examples, it is likely that support and training will have been 
provided for both teachers and TAs so that they understand 
how to work together effectively, e.g. by making time for 
discussion before and after lessons. 

There is also evidence that working with TAs can lead to 
improvements in pupils’ attitudes, and also to positive effects 
in terms of teacher morale and reduced stress. 

Research which focuses on teaching assistants who provide 
one to one or small group support shows a stronger positive 
benefit of between three and five additional months on 
average. Often support is based on a clearly specified 
approach which teaching assistants have been trained to 
deliver.  

 
 

 
 

 
 


